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Project Summary

Writing is an invaluable teaching tool, allowing students to incorporate, fortify, and apply the knowledge they gain in the classroom to real-
world situations (Reaves et al., 1993; Roberts-Nkrumah, 2005). Unlike their contemporaries in the humanities, agriculture students tend to be
wary of writing assignments, often preferring fact-based multiple-choice or true/false assessments; however, writing remains a crucial
component of professional communication in agricultural businesses. Recognizing the dual importance of writing as a learning tool and as a
professional-development necessity, Osborn et al. (2023) and others have developed the novel approach to incorporate creative writing into
the science classroom. Following their lead, this research develops a semester-long, scaffolded creative-writing alternative to the conventional
paper In a lower-division agricultural business course. To determine the efficacy of the assignment and its impacts on student learning and
Information retention, two treatments were run In separate semesters. In the first treatment, students randomly received one of two prompts —
a traditional research paper or an open-ended creative writing assignment. In the second treatment, students were given a choice. For both
treatments and both prompts, there were multiple benchmarks to keep students on track. Controlling for several key demographics and other
variables, the group with the creative writing prompt in the first treatment did not perform statistically differently on the final exam than the
group assigned to the conventional paper. The same holds for the second treatment, as well as for course grades. Initial student reaction to the
project was tepid, but upon completion, student surveys indicated openness to this approach, as long as students had the option to select their
treatment. The long-term objective Is to encourage student engagement and facilitate deeper learning through the employment of more
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Results and Discussion
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rubric for grading, and students received timely feedback
on each benchmark to make improvement on further
drafts.

 Statistical significance is reported at the 90% (*), the 95% (**), and the 99% (***) levels.

Table 1. OLS regression showing impacts of demographics and personal
assessments on final exam grades.
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